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The Bologna Process’ impact  
on cross-national student mobility.  
A multi-method evaluation 
ABSTRACT 
The Bologna Process (BP) has induced a remarkable amount of structural higher educa-
tion policy change in its participating countries. From a program-theoretical perspective, 
one of the main benefits associated with these changes is thought to be increased stu-
dent mobility between participating countries. However, due to a lack of suitable data 
and the highly heterogeneous nature of the newly-formed European Higher Education 
Area (EHEA), it has thus far remained unclear whether student mobility has indeed in-
creased and, if it has, whether countries benefit evenly. In this paper, we aim to evaluate 
(1) whether the Bologna Process has led to an increase in degree seeking student mo-
bility within as well as beyond the EHEA and (2) whether the exchange relationships 
are balanced. Drawing from previous literature on student mobility, we isolate the im-
pact of BP membership from other factors hypothesized to shape mobility flows. Meth-
odologically, we employ a two-fold approach: First, we conduct time-series-cross-
section (TSCS) analyses of both in- and outbound degree seeking student mobility rati-
os, establishing which factors account for the overall attractiveness of higher education 
systems. Secondly, we take a dyadic approach in order to analyze push and pull factors 
between pairs of countries. In short, we find that while membership in the Bologna Pro-
cess does not have an impact on inbound mobility ratios, outbound mobility ratios have 
indeed increased within the group of BP members. However, although participation in 
the BP per se does not further inbound mobility or relevance of exchange relationships, 
cross-national student exchange patterns within this group are more balanced compared 
to those of non-participants. In conclusion, the BP has failed to establish the EHEA as a 
favorite destination for degree seeking student mobility. 
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The Bologna Process’ impact  
on cross-national student mobility.  
A multi-method evaluation 
1 INTRODUCTION 
In recent decades, European universities and other institutions providing higher educa-
tion have in parallel begun to reform their program structures and engaged in setting up 
quality assurance systems. Most recently, these developments can be connected to the 
so-called Bologna Process, whose name is derived from the Bologna Declaration draft-
ed and adopted by European education ministers.1The Bologna Process aims at general-
ly enhancing international student mobility beyond Europe’s borders (see Zgaga 2006), 
as student mobility “has always been at the heart of the Bologna Process. It has been 
conceived both as a transversal action to complement the original action lines of the 
process and as a key instrument to develop the European Higher Education Area” (Eu-
rydice 2012:151). Traditionally, the only European country receiving an important share 
of non-European students has been the United Kingdom. The Bologna Declaration set 
the goal to challenge the attractiveness of non-European higher education destinations 
such as the USA and Australia, by stating that there is a “need to ensure that the Euro-
pean higher education system acquires a world-wide degree of attraction equal to our 
extraordinary cultural and scientific traditions” (ibid. 1999:2-3).Thus, the Bologna Pro-
cess aims at harmonizing continental European higher education provision so that it is 
more compatible with the Anglo-Saxon model, thereby hoping to attract students from 
non-European countries. 
As it is the first attempt to harmonize higher education policies on an international 
scale, the Bologna Process has aroused much attention in the research community. 
However, there is still a lack of research on the question of whether the Bologna Pro-
cess has actually facilitated student mobility and whether student mobility did indeed 
increase in recent years due to Bologna-induced reform processes at the national level. 
Moreover, we still lack insights into the relational patterns of these exchanges (e.g. 
whether they are balanced).Therefore, in this paper we aim to evaluate if and to what 
extent the Bologna Process impacted student mobility patterns and also explore the 
characteristics of student exchange patterns between the countries of our sample. More 
expressly, we aim at answering 1) whether degree-seeking student mobility has actually 
increased over the last decade, 2) which factors account for different strength in ex-
                                                 
1 Depending on the context, the term Bologna Process sometimes also relates to a complex governance structure 
assuring its operation (Heinze and Knill 2008). 
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change patterns and 3) whether these exchange relationships are balanced. Utilizing 
longitudinal data on overall mobility rates as well as student flows between pairs of 
countries, we employ a two-fold methodological approach in answering these questions. 
As a first step, we use in- and outbound mobility ratios for Bologna and OECD member 
countries to describe the trajectory of student mobility as Bologna reforms were imple-
mented (2000-2010). Subsequently, we run TSCS models to investigate determinants of 
degree-seeking student mobility, including Bologna membership as the central inde-
pendent variable. In a second step, we analyze relational patterns of degree-seeking stu-
dent mobility between pairs of countries, by means of dyadic analysis. Again, we pro-
vide descriptive statistics followed by a multi-level Poisson regression model. As a re-
sult, we offer a comprehensive analytical framework of student mobility and the Bolo-
gna Process’ impact on it. The remainder of this paper is structured as follows: first, we 
provide evidence that student mobility was the main goal of the Bologna Process. Then, 
we discuss factors identified in the literature as influencing transnational student mobili-
ty patterns before outlining our approach to evaluate the impact of the Bologna Process 
on student mobility. This section is followed by a presentation of our empirical anal-
yses, divided into two parts. Before concluding the paper, the different results are dis-
cussed in light of the existing literature and theoretical lens applied. 
2 THE BOLOGNA PROCESS AND STUDENT MOBILITY 
The Bologna Process aims to create a European Higher Education Area (EHEA), to 
harmonize education program structures as well as to institutionalize quality assurance 
mechanisms. The Bologna Process is widely regarded as a common attempt to solve 
problems related to demographic changes, sluggish economic growth, and the impact of 
globalization: “Countries adhered to the Bologna process to solve long-term problems 
that they had failed to resolve because of internal resistance” (Charlier 2008:107). Thus, 
the Bologna Process has “acted as a catalyst for European-wide action to address [these] 
new international paradigms regarding higher education” (Hoareau 2012:539). 
While leaving enough leeway for signatory states to reform their higher education 
policies according to national contexts and national political preferences, the Bologna 
framework enables program structures to work in a transparent and harmonious manner 
across Europe. For this purpose, a number of tools have been developed or adapted for 
use at institutional and country levels. Foremost among them at the institutional level 
are the European Credit Transfer and Accumulation System (ECTS) and the Diploma 
Supplement. Originally introduced as part of the European (Community) Action 
Scheme for the Mobility of University Students (ERASMUS) framework in 1989, 
ECTS was solely a credit transfer system at first, but has more recently developed into a 
credit accumulation system as well. Established by the Lisbon Recognition Convention 
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(UNESCO 1997), the Diploma Supplement is a transcript of credits from courses under-
taken and grades achieved. It has a standard format designed to allow the comparison of 
qualifications throughout countries participating in the Bologna Process. The diploma 
supplements are supposed to promote the employability of European citizens as well as 
to improve international competitiveness of European higher education systems (Bolo-
gna Declaration 1999:3). The Bologna Process embraces the definition of Europe de-
veloped by the Council of Europe. Thus, it is not limited to European Union (EU) 
member countries, and the “prospect of inclusion in an immense transnational integrat-
ed higher education system attracted many countries on the periphery of the academic 
system and even at and over the frontiers of Europe, to apply for membership” (Van 
Damme 2009:43). It has even been argued that for some non-EU member countries, the 
Bologna Process poses a strategy to pursue European integration starting from higher 
education, “in an expectation to move in due time to other areas, achieving a free 
movement of labor being one of the most attractive ones” (Tomusk 2007a:15). 
Taking the Sorbonne Declaration as the first substantial policy document for the fol-
lowing reform process, student mobility was stated as the main goal of the harmoniza-
tion process and every successive declaration or communiqué reiterated the commit-
ment of the Minister of Education to further student mobility. Internationally mobile 
students are defined as “students who have crossed borders expressly with the intention 
to study” (EUROSTAT 2009:98). The London Communique (2007:2) states that “mo-
bility of staff, students and graduates is one of the core elements of the Bologna Pro-
cess, creating opportunities for personal growth, developing international cooperation 
between individuals and institutions, enhancing the quality of higher education and re-
search, and giving substance to the European dimension”. In their 2009 meeting in Leu-
ven/Louvain-la-Neuve, the ministers “gave a new boost to mobility in the form of a 
target to be reached by the EHEA countries: In 2020, at least 20% of those graduating in 
the European Higher Education Area should have had a study or training period abroad” 
(Eurydice 2012:151). However, the mobility target was set before statistical data was 
available to quantity short-term student mobility in Europe and in the world. 
Table A in Annex A summarizes the explicit commitments in the official Bologna 
documents with reference to student mobility as well as targets for student mobility that 
could potentially be measured.2 Some of these targets cannot yet be assessed since they 
refer to future time points and some cannot be assessed in a cross-national perspective. 
The most important distinction for student mobility is between degree and credit or 
short-term mobility. Whereas “degree mobility is a long-term form of mobility which 
aims at the acquisition of a whole degree or certificate in the country of destination”, 
                                                 
2  Targets highlighted with bold letters are those that we will analyze in this paper. 
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short term or credit mobility is defined as “aiming at the acquisition of credits in a for-
eign institution in the framework of on-going studies at the home institution” (Eurydice 
2012:153). One drawback of the data we use for our analyses is that it only includes 
degree-seeking international mobile students, disregarding short-term study stays 
abroad, for which such data is not yet available. Hence, our evaluation of the Bologna 
Process can only make statements about the impact of the Bologna Process on degree-
seeking mobility. 
In a first step, we assess if degree-seeking mobility has actually increased during the 
course of the Bologna Process before investigating factors impacting on degree seeking 
mobility figures. In a next step, we analyze if the student exchange patterns vary be-
tween the sub-samples and which factors account for the strength and degree of balance 
in cross-national student exchanges. This latter point is especially relevant in the context 
of the Bologna Process as the Bologna members stated in the 2009 Leuven/Louvain-la-
Neuve Communiqué and in the Bucharest Declaration of 2012 that they strive for better 
balanced mobility in the EHEA. 
3 SURVEY OF THE LITERATURE 
In the literature, student mobility is approached from a variety of analytical perspec-
tives. For instance, one might find studies that investigate macroeconomic outcomes of 
student mobility (e.g. brain drain3 vs. brain gain, see Rosenzweig 2007), the effect of 
having studied abroad on professional careers (Dwyer and Peters 2004) or even the role 
of foreign-educated individuals in developing democracies (Spilimbergo 2007). Most 
scholarly work on the subject matter, however, is concerned with student mobility flows 
in and by itself. Here, the central question is what factors drive and impede student mo-
bility to and from different countries. 
This strand of literature can further be differentiated along two dimensions. The first 
distinguishes between different rationales (on the individual-level) for studying abroad. 
On the one hand, what can be called the human capital approach conceptualizes students 
as rational actors investing in their education with the goal of maximizing their lifetime 
earnings (Rosenzweig 2006; Beine et al. 2011). In this framework, students pursue their 
education outside of the country of their origin when the benefits (increased future earn-
ings) outweigh the cost of studying abroad (e.g. tuition fees or housing costs). The sec-
ond rationale, on the other hand, rejects the notion of students as pure utility maximizers 
and brings non-pecuniary (or cultural) explanatory factors to the fore (Bessey 2010; 
Dreher and Poutvaara 2005; Tremblay 2001). For instance, according to this literature, 
                                                 
3 Brain drain is the loss of highly skilled professionals from a source country to a recipient country (Sako 2002: 25). 
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the existence of migration networks or a colonial link may increase student mobility 
from one country to the other while language barriers may hamper it. 
The second dimension of the literature on the determinants of student mobility is a 
methodological one: one group of studies looks at student inflows either in individual 
countries or from a comparative perspective. For instance, Dreher and Poutvaara (2005) 
examine a set of factors explaining student migration to the U.S. from 78 foreign coun-
tries and over time.4 Rosenzweig (2006), on the other hand, assesses differences in stu-
dent inflows in 157 host countries. Naturally, these approaches have different benefits. 
Focusing on inflows into one country only makes it possible to analyze in detail charac-
teristics of sending countries and model idiosyncratic country-to-country relationships 
in a sensible way. Assuming a comparative outlook, on the other hand, shifts the per-
spective to the host countries and provides a broader and perhaps more representative 
picture of student flows. The second group of studies takes a dyadic approach in which 
pairs of countries are the observational units. This approach allows for a detailed inves-
tigation of student flows between countries. For instance, scholars can take into account 
variables as complex as the distance between countries, the existence of common lan-
guage, and the stock of non-student migrant networks as predictors for the numbers of 
students going from one country to another (Beine et al. 2011). Therefore, dyadic ap-
proaches are well-suited when the research objective is to determine relations between 
countries rather than to identify general determinants of student mobility. In the present 
paper, we will take advantage of both methods in order to establish the overall trajectory 
of student mobility over time and country-to-country relations with regard to the num-
ber international students as well as the balance of mobility flows. 
Irrespective of the method employed, the literature has suggested a plethora of fac-
tors driving student mobility – with varying success. Perhaps the most utilized variable 
is GDP per-capita, albeit with differing theoretical reasoning. Bessey (2010), for exam-
ple, argues that students from countries with a high GDP should study abroad in high 
numbers because – stated simply – they are more likely to be able to afford it. Dreher 
and Poutvaara (2005), on the other hand, assume that it is more attractive for students 
from a low-GDP country to study abroad because of exorbitantly increased private re-
turns. Thus, the direction of the GDP’s impact on student mobility flows is unclear. The 
empirical evidence, however, points towards the latter interpretation to be correct. Geo-
graphical location is also used as a variable in virtually all analyses concerned with stu-
dent mobility. This can, depending on the method, either be done with regard to the dis-
tance between two countries5 (Beine et al. 2011; Bessey 2010) or by separating coun-
                                                 
4 Bessey (2010) has a similar approach, but focuses on student migration to Germany. 
5 Distance between two countries is measured by indicators such as the existence of a common border or geodesic 
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tries by continent or region (Dreher and Poutvaara 2005; Tremblay 2001). Whichever 
approach is used, geographic location empirically seems to play an influential role: bor-
dering countries exchange students to a larger extent compared to distant countries; 
moreover, countries in remote regions are less likely to attract (or lose) students. A dy-
namic that may offset some of the explanatory power possessed by geographical loca-
tion is language. In dyadic analyses, if two countries have the same primary language, 
they naturally have increased exchange flows (Beine et al. 2011). In comparative stud-
ies, it is often assumed that English – as the world’s lingua franca– improves the attrac-
tiveness of HE systems to internationally mobile students while countries without wide-
ly used primary languages have an in-built disadvantage (Tremblay 2001). Perhaps 
hardest to measure are variables concerned with the perceived quality of HE systems. 
As mentioned before, complicated procedures of estimating private returns to studying 
abroad have been devised (Rosenzweig 2006 and 2008). Alternatively, international 
rankings such as the Shanghai Ranking or even the existence of tuition fees as a signal-
ing device for high-quality education (Beine et al. 2011) have been proposed to serve as 
proxies for the perceived quality of a HE system. Perhaps due to the imperfect nature of 
these indicators, their explanatory power remains opaque. 
In conclusion, student mobility has been investigated by utilizing a variety of both 
methods and explanatory variables.6 In this paper, we aim to offer a comprehensive ac-
count of mobility flows by employing a multi-destination multi-origin framework (in-
vestigating both inbound and outbound mobility) and taking advantage of comparative 
as well as dyadic methodological approaches. In doing so, we hope to make a contribu-
tion to the literature because, aside from the importance of geographical location, no 
clear-cut patterns as to which factors structure mobility flows have been established. In 
our view, part of the reason for this lack of consensus is that most existing studies suffer 
from a set of limitations. For example, there often is a lack of generalizability due to the 
focus on individual countries and – as most of the studies are written by scholars of 
economics – there is little attention paid to political variables such as increased institu-
tional ties between countries (e.g. membership in the Bologna Process). The most seri-
ous shortcoming of the existing literature, however, is its questionable conceptualization 
of student mobility. As we will argue later, increasing absolute numbers of mobile stu-
dents are largely are function of growing enrolment worldwide. Therefore, if the phe-
                                                                                                                                               
distance. 
6  Factors that have also been hypothesized to impact on student mobility but could not be discussed here due to 
space constraints include existing migrant stocks, living costs (Beine et al. 2011), colonial links (Tremblay 2001), 
being landlocked (Dreher and Poutvaara 2005), and the provision of personal freedom (Bessey 2010).  
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nomenon under question is student mobility over time, one needs to isolate its informa-
tional content from the confounding influence of enrolment figures (see section 5.1.1). 
4 EVALUATIVE APPROACH 
This paper deals with policy evaluation in the sense that we investigate if the policies 
implemented in the course of the Bologna Process have impacted on student mobility 
patterns as foreseen in the Communiqués (see Annex A). Hence, we assume a program-
theoretical perspective (see Knill and Tosun 2012 for an overview). 
Policy programs make statements about how and why program activities and re-
sources will bring about change for the better (Tilley 2004). In relation to the Bologna 
Process, Bologna participants believe that the introduction of certain structural measures 
(e.g. ECTS, Diploma Supplement, and modularized program structures) enhances stu-
dent mobility; thus, upon widespread transnational implementation of these policies, 
cross-national student mobility should increase.  
Claims that a particular policy has been a ‘success’ are commonplace in political life 
(Marsh and McConnell 2010: 564). Marsh and McConnell seek to remedy the omission 
of justified claims of policy success by offering a heuristic, which practitioners and aca-
demics can utilize to explore the question of whether a policy is, or was, successful (ibid 
564). They emphasize the importance of a spatial dimension in the assessment proce-
dure, particularly if policy success is to be assessed comparatively across different 
countries. Thereby, they define space in terms of polities and what is regarded as suc-
cess in one political system might not be regarded as success in another; however, there 
are different degrees of policy success, since a policy may achieve some of its objec-
tives and not others (ibid 577). 
To assess the goals that the ministers of education agreed upon in the course of the 
Bologna Process, we use the heuristic of Marsh and McConnell (2010) (see Table 1). 
Our analyses focus on programmatic policy success, since we take the goals stated in 
the official documents as reference points for our analysis and disregard to assess the 
process itself or political goals in connection to the Bologna Process. Within the eleven-
year period (2000-2010), we use a medium-term timeframe; the reasoning for choosing 
this period is that it begins with the onset of the Bologna Process and ends with the 
launch of the EHEA. We evaluate policy success in relation to the interests of the target 
group – internationally mobile degree-seeking students – and leave other relevant actors 
and stakeholders aside. To assess if the Bologna Process actually had an impact on de-
gree-seeking student mobility, we control for membership in the Bologna Process. By 
including countries not participating in the Bologna Process, it will be feasible to ac-
count for effects not triggered by membership to the Bologna Process and to compara-
tively assess the relevance of changes in student mobility patterns. 
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5 EMPIRICAL ANALYSES 
In this section, we turn to our empirical analyses of student mobility. We proceed in 
three steps. First, descriptive data on in- and outbound mobility are presented. Here we 
argue that the common practice of conceptualizing (and estimating regressions with) 
student mobility in terms of absolute numbers is problematic and thus propose an alter-
native solution – the calculation of mobility ratios. The inspection of these ratios reveals 
substantial variance both between countries and over time, making an explanatory ac-
count a worthwhile undertaking. Therefore as a second step we conduct a set of TSCS 
regressions in order to assess possible determinants of both in- and outbound mobility 
ratios. Here we are informed both by previous literature as well as by our guiding re-
search objective – evaluating the Bologna Process. Finally, we investigate by means of 
dyadic analysis which sub-sample contains the most (im)balanced as well as most rele-
vant cross-national student exchanges one the one hand and which factors influence on 
the extent of exchange relationships as well as to which degree they are balanced on the 
other. 
Before turning to the presentation of the results, we briefly describe data sources 
used, coding procedures applied and methods referred to in our country-based as well as 
dyadic analysis. What is common to both empirical investigations is that they investi-
gate Bologna member countries as well as OECD countries not being members to the 
Bologna Process. However, we excluded those countries with less than one Million in-
habitants, countries that did not possess a university sector at the onset of our investiga-
tion (e.g. Luxembourg) and countries that changed their statehood status during the pe-
riod of investigation (e.g. Serbia and Montenegro). This leads to a sample of 48 coun-
tries. Additionally, we excluded some of the countries due to too many missing observa-
tions on the indicators for the dependent variables (these were Albania, Armenia, Bos-
nia and Herzegovina, Greece, Israel, Mexico and Ukraine). This leaves us with 41 coun-
tries respectively 1640 dyads (see below) as units of analysis for the dyadic analysis, 
and 384 or 387 country-years for our TSCS analysis (based on 38 and 39 countries, re-
spectively). 
We draw our data from the UNESCO Institute for Statistics (UIS) online resources. 
However, data on enrolment had to be supplemented by OECD resources, as data for 
time points were absent in the UNESCO database.  
5.1 Comparative analyses 
As demonstrated above, virtually all analyses concerned with student mobility and its 
determinants start with the premise that in light of a globalizing world, more and more 
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students pursue their higher education outside of their home country. As we will show 
now, these matter-of-fact statements may indeed be reflected in absolute numbers of 
internationally mobile students. However, they also suffer from a severe underlying 
misconception. For illustrative purposes, we have aggregated absolute numbers of total 
enrolment (ISCED 5A+6) and international students studying in any of our sample 
countries for which comprehensive data were available in the UNESCO database.7 In 
Figure 1, the trajectory of both domestic and international enrolment is plotted over 
time. As can be seen, the number of international students has clearly increased over the 
past decade. However, this increase in absolute numbers appears concurrently in domes-
tic enrolment, suggesting that underlying factors (e.g. ongoing deindustrialization pro-
cesses) may drive growth for both types of students. If that is the case, of course, the 
conventional wisdom about growing student mobility as an independent development 
would have to be called into question. 
Figure 1: Growth in enrolment by domestic and international students, 2000-2010 
 
 
To add to the argument, Table 2 displays student numbers more precisely. Again, it be-
comes apparent that the number of international students has risen sharply: While in the 
year 2000 a total of 1.61 million foreign students were studying in any of the included 
countries, by 2010 this number had grown to 2.62 million – corresponding to an in-
                                                 
7 Countries included in our sample were: Australia, Austria, Azerbaijan, Belgium, Bulgaria, Canada, Chile, Croa-
tia, Cyprus, Czech Republic, Denmark, Estonia, Finland, France, Georgia, Germany, Hungary, Ireland, Italy, Ja-
pan, Kazakhstan, Korea, Latvia, Lithuania, Macedonia, Moldova, the Netherlands, New Zealand, Norway, Po-
land, Portugal, Romania, Russia, the Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Turkey, the United 
Kingdom, and the United States. 
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crease of 39%. As Figure 1 already suggested, total enrolment also grew substantially in 
the same period – from 36.48 million to 51.09 million, or 29%. The correlation between 
those variables (r = 0.78) is quite strong and again suggests that rising numbers of in-
ternationally mobile students cannot, as is done so often, be treated as exogenous to 
enrolment. 
Table 2:  Total Enrolment & International Students in million and per year.  
 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 Δ 
Total  
Enrolment 36.48 37.40 44.92 42.71 45.17 46.74 47.16 48.59 49.20 50.78 51.09 29 % 
Internation-
al Students 1.61 1.69 1.95 2.14 2.20 2.26 2.25 2.41 2.54 2.69 2.62 39 % 
Share of 
Internation-
al Students 
% 
4.44 4.52 4.34 5.02 4.86 4.84 4.77 4.96 5.17 5.29 5.13 14 % 
Notes: Δ refers to percentage change in between years 2000 and 2010. Included countries are those found in Footnote 
11. 
If one wants to analyze the trajectory of student mobility independently, it is therefore 
advisable to utilize ratios depicting the share of international students in total enrolment. 
As is also shown in Table 2, calculating such ratios reveals that student mobility has 
indeed increased over the past decade, but not nearly as profoundly as most of the relat-
ed literature would lead to believe. In the year 2000, the share of international students 
in domestic enrolment was 4.44% and by 2010, this figure had gone up to 5.13%. This 
corresponds to a 14% increase in total.8 In conclusion, it is fair to say growth in student 
mobility has only moderately outpaced growth in enrolment. Conceptualizing student 
mobility in terms of ratios, we would argue, provides a more precise picture of its extent 
and its trajectory in a descriptive sense. It also is a measure well-suited to serve as the 
dependent variable for analyses investigating determinants of student mobility compara-
tively – as is done in the next section – because it isolates the phenomenon under ques-
tion (student mobility) from the confounding influence of enrolment. 
As mentioned, the figures above contain aggregated data from most of our sampled 
countries. This has been done strictly for illustrative purposes. What they do not tell us, 
however, is how mobility ratios have developed in individual countries. Since the goal 
of this paper is to assess student mobility in both a comparative and longitudinal way, 
we proceed by providing country-level data. In accordance with the argument made 
above, we utilize mobility ratios rather than absolute numbers of mobile students. For-
tunately, the UNESCO provides student mobility ratios for both inbound (referring to 
                                                 
8 Compare this annual increase of 1.4% to the 9% annual increase Beine et al. (2011) found in between 2000-2008 
utilizing absolute numbers only. 
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foreign students coming in) and outbound mobility (referring to domestic students going 
out). In both cases, the denominator used to calculate the ratios is total domestic tertiary 
enrolment.9 
In Figure 2, both outbound and inbound mobility ratios are plotted for each country 
in the sample.10 From inspecting these graphs, a few observations can be made. First, 
data on mobility ratios unfortunately is not available for all countries and all years under 
consideration, which is a shortcoming we have to cope with methodologically (see be-
low). Substantively, a good bit of variance between countries is revealed. There are cas-
es in which high inbound mobility ratios suggest HE systems are attractive to interna-
tionally mobile students (such as Australia, Austria, New Zealand, and the United 
Kingdom) and those which – as denoted by high outbound mobility ratios – are losing 
students to foreign institutions (such as Albania, Ireland, and the Slovak Republic). In 
most countries, however, inbound mobility figures are higher than for outbound mobili-
ty, which runs contrary to the figures reported in the latest Stocktaking Report, where 
the “majority of countries reporting on total mobility flows record more outward than 
incoming students” (Eurydice 2012:156). The higher inbound mobility figures we detect 
are most likely due to a sample selection bias in our data as many countries that figure 
to be at the other end of the spectrum (such as China or India) are not included. In ac-
cordance with the aggregated data presented above, there is no clear-cut pattern of tra-
jectories over time. 
As indicated by the summary statistics in Table 3, both mobility ratios have – on av-
erage – increased over time (1.38% for inbound mobility, 1.09% for outbound mobili-
ty). However, there are stark differences between sample countries: for some, mobility 
rates have increased by 9 or 10 percentage points, whereas for others, we even observe a 
decrease over time. There also is considerable variance between sampled countries with 
standard deviations of 5.10 (inbound mobility) and 3.18 (outbound mobility). In conclu-
sion, this observed variance begs the question: What accounts for differences both be-
tween countries and over time? In the following section, we will try to answer this ques-
tion by testing the explanatory power of a variety of factors, including membership in 
the Bologna Process. 
                                                 
9 Because students are always counted in the country in which they are enrolled in, there is an important difference 
between inbound and outbound mobility ratios. In the case of inbound mobility, the measure yields the share of 
international students in total enrolment. In the case of outbound mobility, it is the number of outgoing students 
compared to total enrolment. 
10 For this part of the analysis, the following countries are removed from the sample due to missing data: Azerbai-
jan, Bosnia, Bulgaria, Canada, Cyprus, Macedonia, and Moldova. Data for Germany are also missing in the 
UNESCO database, but have been provided by the German federal statistical office and are thus included. 
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Table 3: Summary statistics for inbound and outbound mobility ratios 
Variable  Mean Std. Dev. Min. Max. Obs. 
 Overall 5.26 5.10 0.50 21.47 N = 380 
Inbound mobility ratio Between  4.86 0.69 17.95 n = 38 
 Within  1.38 -2.58 10.43 = 10 
       
 Overall 3.70 3.18 0.56 26.19 N = 384 
Outbound mobility ratio Between  3.60 0.77 20.89 n = 39 
 Within  1.09 -2.80 9.79  = 9.84 
 
As outlined in the previous section, in the TSCS analyses, in- and outbound mobility 
ratios serve as dependent variables. As indicated by Table 3, our original sample of 48 
countries shrinks to 38 (inbound mobility) and 39 (outbound mobility), respectively, 
due to missing data.11 
5.1.1 Independent variables for TSCS analyses 
Our main research objective is to assess the impact of membership in the Bologna Pro-
cess on student mobility. Given its goal to increase student mobility per se, we would 
expect a positive relationship between membership and both our dependent variables, 
ceteris paribus. Since member countries are highly heterogeneous with regard to many 
variables thought to shape student mobility flows, however, we need to include a pleth-
ora of additional variables to isolate its impact. In choosing these, we rely on prior liter-
ature on student mobility. As outlined in the survey of the literature, both time-variant 
(GDP per-capita, enrolment, and perceived quality of higher education) and time-
invariant (location of country and primary language) variables have been hypothesized 
to possess explanatory power. 
Bologna member consequently is a dummy variable indicating whether a country 
was a participant in the Bologna Process in a given year. For founding countries, this 
variable is set to ‘1’ for all years under consideration and for countries joining later in 
the decade, the indicator varies accordingly. We also include a variable dubbed Length 
                                                 
11 We have included all countries for which five or more observations were available. Inbound mobility ratios were 
available for years 2000-2010 (T = 11) while outbound mobility ratios were only available through 2009 (T = 
10). The total number of observations is close to equal because sample attrition is much higher for inbound rather 
than for outbound mobility due to missing observations. More specifically, 130 country-years could not be in-
cluded in inbound mobility models (attrition of 24.6%) and 79 country-years had to be left out of outbound mod-
els (attrition of 16.4%). 
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of Bologna membership in the country-based analyses, which specifies the number of 
years a country has been participating in the Bologna Process. The rationale of includ-
ing such a variable is that BP membership may generate increasing returns over time. 
As new study-programs in accordance with the two-cycle degree system in ECTS are 
implemented, the volume of student flows both in- and outbound may increase. 
While total tertiary Enrolment is already included in the values of the mobility ratios, 
there is a substantive reason to include it as an independent variable in the country-
based analyses as well. The number of students in tertiary enrolment (ISCED 5A + 6), 
we would argue, indicates the level of opportunity to study in a given country. HE sys-
tems in countries with high enrolment (and thus a high number of universities) may 
supply aspiring international students with more options than those with low enrolment. 
Likewise, students may be more likely to study in a foreign country when domestic op-
portunities are constrained due to an underdeveloped HE system. 
In order to measure the perceived quality of different HE systems, we rely on the 
Shanghai Ranking. This ranking aims to identify the top 500 universities worldwide and 
ranks them according to criteria such as number of Nobel laureates and faculty citation 
counts. The Shanghai Ranking may be an imperfect indicator for the perceived quality 
of HE systems, as it does not, for example, address teaching quality. Moreover, it as-
sesses individual institutions rather than the quality of national HE systems. However, 
we would argue that it does provide at least some substantive information about the rel-
ative attractiveness of different HE systems. Therefore, rather than aggregating the 
number of top universities and creating a continuous variable (as, for example, Beine et 
al. (2011) have done), we divide countries into three groups.12 We do so in order to mit-
igate the influence of an extreme outlier, the United States, and because we assume the 
relationship between the number of ranked universities and mobility ratios is not of a 
linear nature. The reference category consists of countries in which no university ap-
pears in the Shanghai Ranking (n = 10), the second group comprises countries with less 
than six (n = 13) and the final group countries with more than six (n = 14) ranked uni-
versities. At least, this should allow us to judge differences between the countries with-
out ranked universities and the top group. Unfortunately, however, the Shanghai Rank-
ing only exists since 2003 so that we would lose a substantial amount of observations if 
we made the variable time-variant.13 Thus, we have decided to base our grouping on the 
average of ranked universities in between the years 2003-2010. 
                                                 
12  This also has the advantage that it mitigates the leverage of an extreme outlier, the United States. 
13  In addition, the variable is characterized by very little variance, making it unnecessary to conceptualize it as time-
variant. 
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The variable English is a dummy indicating whether the official language of a coun-
try is English (=1) or not (=0). As it is the language spoken most widely around the 
globe, one would expect English-speaking countries have a built-in advantage in attract-
ing international students. In terms of outbound mobility, the hypothetical relationship 
is less clear. One could assume, for instance, that the propensity to learn a foreign lan-
guage is less pronounced in English-speaking countries and thus the cost of studying in 
a non-English country is heightened, leading to lower outbound mobility ratios. 
Geographical location has also been hypothesized to impact on student migration. 
While we cannot take into account geographical distance in the comparative part of the 
analyses, we include a variable, Region, which simply indicates geographic location. 
Again, we rely on the groupings provided by the UIS and construct a set of dummies for 
each category. Accordingly, the reference category is Central & Eastern Europe (n = 
14) and additional groupings are Central Asia (n = 3), East Asia and the Pacific (n = 4), 
Western Europe (n = 17) and Americas (denoting South, Middle and North America, n 
= 3). As for hypotheses, one could construct an argument stating that mobility should 
be low in remote regions (such as East Asia and the Pacific) and that it should be higher 
in regions that are easily accessible to a bigger fraction of the overall student population 
(such as Western Europe). However, the purpose of the region variable in this context is 
rather to absorb regional idiosyncrasies. Since the Bologna Process spans three highly 
heterogeneous regions, it seems reasonable to evaluate its impact under statistical con-
trol of these imbalances. 
GDP per-capita is available on a year-to-year basis from the UIS. As a proxy for the 
economic prosperity in a given country, it is assumed to exert a positive influence on 
inbound mobility and a negative one on outbound mobility. With regard to similarity in 
overall economic performance, two effects might be present. On the one hand, students 
from countries with a relatively high GDP per capita might prefer study destinations in 
countries with comparable economic performance. On the other hand, students from 
countries with low GDP per capita might choose study destinations in high GDP per-
capita countries. The reasoning behind both mechanisms might be that students predom-
inantly seek quality education and expect this to be provided by universities situated in 
high GDP per capita countries. 
As has become clear, the structure of our data is longitudinal in that we have multiple 
observations for each country at different points in time. Within the dataset, we have 
observed considerable variance both between countries and over time. Since we have a 
substantial interest in both of these variance types and also want to test for the impact of 
time-invariant variables (such as English), we have chosen to run hybrid regressions 
that combine the advantages of fixed-effects (absorbing unit-specific heterogeneity) and 
random-effects models (inclusion of time-invariant predictors). Formally, the estimation 
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Table 4: Hybrid regression estimates for inbound mobility ratios+ 
VARIABLES Model 1 Model 2 Model 3 Model 4 
Bologna member 
0.551 0.342 0.410 0.353 
(-0.516) (-0.516) (-0.524) (-0.527) 
Length of  
membership 
 0.129***  0.047 
 (-0.041)  (-0.0556) 
GDP per capita 
  0.000116*** 9.23e-05** 
  (-3.09E-05) (-4.18E-05) 
Enrolment   -1.22E-07 -1.03E-07 
   (-3.26E-07) (-3.29E-07) 
English   5.245** 5.199** 
   (-2.593) (-2.579) 
Central Asia++   -1.315 -0.260 
   -4.714 -4.944 
East Asia&  
Pacific 
  1.972 3.784 
  (-7.008) (-7.457) 
Western Europe   4.620 4.275 
   (-2.970) (-2.997) 
Americas   -0.504 1.820 
   (-6.687) (-7.480) 
Shanghai Middle 
Group 
  -4.020* -4.020* 
  (-2.219) (-2.206) 
Shanghai Top 
Group 
  -2.161 -1.926 
  (-3.082) (-3.082) 
Constant 4.860** 5.727*** 3.398 0.705 
 (-2.066) (-2.128) (-5.068) (-6.411) 
     
Observations 387 387 387 387 
Number of  
countries 
39 39 39 39 
     
R² Within 0.008 0.059 0.109 0.010 
R² Between 0.001 0.038 0.470 0.478 
R² Overall 0.000 0.036 0.441 0.450 
     
Chi² 1.24 13.04** 49.12*** 50.37*** 
Notes: Standard errors in parentheses; *** p<0.01, ** p<0.05, * p<0.1; + Demeaned variables are included in all 
models, but not reported; ++ Reference category is Eastern Europe. 
method is a random-effects GLS regression. In order to reproduce fixed-effects coeffi-
cient estimates of the time-variant variables (and thus controlling for the fraction of the 
unobserved heterogeneity that is correlated with those variables), demeaned versions of 
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the variables are included in the random-effects model (for detailed discussions, see 
Allison 2009 or Gießelmann and Windzio 2012).  
Formally, the regression equation can thus be described as: 
yit = β1 * xit + β2 * x̅ + β2 * zi + wit 
In addition to unobserved heterogeneity, TSCS models are also often plagued by serial 
correlation of their residuals. This is true for our data as well. More specifically, we find 
autocorrelation of the first order (AR1) in all of our models. We correct for these dis-
turbances following Baltagi and Wu (1999).14 
In Table 4, our hybrid regression estimates for inbound mobility ratios are reported. 
In Model 1, the only predictor is the dummy variable indicating Bologna membership. It 
fails to exert a significant relationship, suggesting that participating in the BP does not 
attract international students. 
When including length of membership, the number of years a country has been a 
member of the Bologna Process is significantly correlated with higher inbound mobility 
ratios. This effect, however, vanishes as soon as we estimate our full model. Taking into 
account variables previously identified to shape student mobility flows reveals member-
ship in the Bologna Process does not impact on inbound mobility whatsoever. Rather, 
our models yield that the driving factors of inbound mobility ratios are GDP per-capita 
and whether the official language in a country is English. As hypothesized, both of 
these factors exert a positive influence on the dependent variable. These findings are 
robust in light of regional dummies, all of which fail to reach significance. Similarly, 
the size of the higher education sector – as measured by Enrolment – is not a significant 
predictor of inbound mobility ratios. Paradoxically, countries that on average have at 
least one but not more than six universities ranked in the top 500 of the Shanghai Rank-
ing display significantly (at the p < 0.1 level). 
While in terms of inbound mobility the Bologna Process did not have an impact, the 
story is quite different for outbound mobility ratios. As shown in Table 5, the coeffi-
cient for membership in the BP is consistently significant and positive across all mod-
els. In other words, once a country joins the Bologna Process, it sees its outbound mo-
bility ratio increase by more than 1.3 points, ceteris paribus. This effect is quite substan-
tial since the dependent variable has a mean of only 3.7. 
In sum, we find no evidence for an impact of the Bologna Process on inbound mobil-
ity ratios, but a robustly positive relationship with membership and outbound mobility. 
While official BP documents are vague in specifying what type of mobility should in-
crease, the notion of a highly competitive Europe of knowledge would suggest that pol-
                                                 
14 This method is also robust for estimating regression coefficients with unbalanced and unevenly spaced underlying 
data, as it is the case with ours. 
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Table 5: Hybrid regression estimates for outbound mobility ratios+ 
VARIABLES Model 5 Model 6 Model 7 Model 8 
     
Bologna member 
1.302*** 1.341*** 1.411*** 1.345*** 
(0.383) (0.386) (0.388) (0.389) 
Length of  
membership 
 -0.0140  0.0766* 
 (0.0326)  (0.0445) 
GDP per capita 
  -5.06e-05** -8.58e-05*** 
  (2.53e-05) (3.25e-05) 
Enrolment 
  -5.21e-07 -7.09e-07 
  (7.62e-07) (7.68e-07) 
English 
  -0.0439 -0.130 
  (1.637) (1.468) 
Central Asia ++ 
  -4.181** -4.528** 
  (2.073) (1.863) 
East Asia& Pacific 
  -3.005 -3.021 
  (3.466) (3.109) 
Western  
Europe 
  2.358 1.104 
  (2.046) (1.869) 
Americas 
  -5.456* -3491 
  (3.103) (2.836) 
Shanghai  
Middle Group 
  -3.122* -2.642* 
  (1.634) (1.471) 
Shanghai Top Group 
  -5.002** -4.138** 
  (2.266) (2.045) 
Constant 
3.558*** 2.379** 10.780*** 6.827*** 
(1.074) (1.001) (2.126) (2.201) 
     
Observations 382 382 382 382 
Number of countries 39 39 39 39 
     
R² Within 0.045 0.055 0.082 0.077 
R² Between 0.004 0.262 0.376 0.525 
R² Overall 0.019 0.145 0.303 0.391 
     
Chi² 11.77** 27.3*** 44.12*** 66.08*** 
Notes: Standard errors in parentheses; *** p<0.01, ** p<0.05, * p<0.1; + Demeaned variables are included in all 
models, but not reported; ++ Reference category is Eastern Europe. 
icy-makers were primarily interested in growing inbound mobility. Rather, the propen-
sity to study in a HE system outside of the country of origin seems to have been fostered 
by the Bologna Process. It is unclear whether this could be qualified as a programmatic 
policy success. On the one hand, the BP is explicit in stating that increasing outbound 
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mobility is desirable so long as it occurs within the EHEA. On the other hand, the anal-
ysis above does not take into account destination countries for outbound flows. This is 
done, however, in the following dyadic analysis of country-pairs. 
5.2 Dyadic analyses 
This part of our analyses rests on a comparison of country pairs, so called dyads (see 
Volden 2006; Holzinger 2006; Holzinger, Knill and Sommerer 2008; Boehmke 2009). 
In general, the dyadic approach allows scholars to study exchange patterns directly be-
tween all pairs of states. It has been widely used in the international relations literature 
(e.g. Gartzke 2007), where often the dependent variable does not measure attributes of 
countries but rather of pairs of countries: “The advantage of the dyadic approach is that 
observable relationships of theoretical interest, such as geographic proximity or simi-
larities in socio-economic structures, can be included easily into the analysis” (Gilardi 
and Füglister 2008:418).The pair approach can “more accurately measure peer relation-
ship between each pair of states” (Boehmke 2009:1125). In the directed approach, each 
state can function as potential “receiver” and “sender” whereby independent variables 
capture the characteristics of both “receivers” and “senders”, as well as their relation-
ships. These models have the following general form:  
yijt = α +xijtβ + β + εijt 
where i, j, and t indexes are, respectively, “receivers”, “senders”, and time, yijt  is a 
vector of relational outcomes, xijt is a matrix of measures for the characteristics of the 
dyad, and β is a vector of coefficients to be estimated (Gilardi and Füglister 2008:416). 
The drawback of this approach is that observations are not only non-independent within 
the same dyad, but also across all dyads sharing the same state. 
The data used for the construction of our dependent variables was gathered by refer-
ring to the UIS online database. It is non-aggregated micro data, counting every student 
seeking a degree abroad. We collected data for the period 2000 to 2010 and analyzed it 
cross-sectionally (in 2000, 2003, 2006 and 2009); thus, information for the remaining 
periods could be used to impute missing data for the observed time points. The indicator 
we call received accounts for the number of students of a sending country studying in a 
receiving country. These numbers are then used to code the variables relevance and relv 
(see below). Data accounting for the amount of students exchanged between two coun-
tries (diffexch) consists of a direct comparison of number of students exchanged be-
tween two countries. These values where then divided by the total amount of interna-
tionally mobile students of both countries constituting a dyad, resulting in the variable 
balanced. Due to this non-directed coding, our sample for the calculation of the degree 
of balance in the exchange relationships contains only 820 country pairs. 
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The variable relevance measures the magnitude of cross-national exchanges. It takes 
the number of students one country receives from another and divides it by the number 
of outbound mobile students of the sending country. We thus calculate which fraction of 
outbound mobile students of one country choose one specific country as study destina-
tion. Hence relevance is defined as the extent to which one study destination is pre-
ferred over other destinations. The other variable accounting for the magnitude of the 
exchanges, called relv, controls for the size of the higher education sector of the sending 
country by dividing the received student by enrolment figures (ISCED level 5A and 6) 
of the sending country. 
5.2.1 Independent Variables 
On part of the independent variables, information on membership status in the Bologna 
Process was gathered referring to the process’ official documents; membership in the 
EU was determined with reference to the official website of the EU. The coding of 
membership status led to the formation of three sub-samples: the group of non-member 
countries (=0), used as reference category in the analyses; a group called mixed-dyads 
(=1), where one country is a Bologna EU member and the other is not; and common 
membership in the BP/ EU, coded (=2). 
Information on stage of implementation of ECTS or a comparable system was gath-
ered by means of the Stocktaking as well as the National Reports of the Bologna Pro-
cess, by reference to secondary academic literature (Westerheijden et al 2010; Knill, 
Voegtle and Dobbins 2012) and extensive document analysis of national higher educa-
tion regulations. The reference category was the yellow category of the 2005 Stocktak-
ing Report scorecard, which indicates whether a “national system for credit transfer and 
accumulation is in place, which is compatible with ECTS, OR The national credit trans-
fer and accumulation system is being gradually integrated with ECTS” (ibid 2005:21). 
The logic for coding the stage of implementation of ECTS in the dyadic approach fol-
lows the same as for Bologna and EU membership. 
Additionally, we include information about study program structures in the analyses. 
However, there is no single model of both first and second-cycle programs for Bologna 
Process participants: “the 180+120 ECTS credits ("3+2") model is [therefore] the most 
widespread, but a number of other combinations are also present in the EHEA” (Eurydi-
ce 2012:35). Thus, we do not refer to compatibility in format but to the percentage of 
students enrolled in any kind of two-cycle degree system to assess the extent to which 
this policy is implemented. To do so, we referred to Stocktaking and National Reports 
of the Bologna Process as well as OECD Education at a Glance reports. We used the 
scorecard of the Stocktaking Reports as benchmarks, level of student enrolment, light 
green and up, from 2009 on yellow and up, as reference category, thus if “51-80 [or 
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more] of students are enrolled in the two-cycle system” (ibid 19) respectively if “50-69 
[or more] of all students are enrolled in a two-cycle degree system that is in accordance 
with the Bologna principles” (Stocktaking Report 2009:31). Dyads with approximately 
the same level of student enrolment in two-tier degree systems were coded with 1, oth-
erwise with 0. We did not evaluate if common adoption and implementation of a Di-
ploma Supplement influenced exchange relationships between the countries of our sam-
ple since recent studies (e.g. Knill, Voegtle and Dobbins 2012) have shown that the Di-
ploma Supplement has so far only been introduced by Bologna participants. Thus, in-
cluding the stage of implementation of Diploma Supplement in our analysis would 
cause problems of collinearity with membership status in the Bologna Process. 
Besides assessing the effects of common higher education policies, we include fac-
tors mentioned in the literature (see section 3) as impacting cross-national student mi-
gration. As aforementioned in the discussion on student mobility literature (see section 
3), language commonalities, geographical proximity and economic performance – 
measured in GDP per-capita – impact cross-national student exchange patterns. To as-
sess language commonalities, we refer to common official language(s) used (=1); oth-
erwise (=0), as indicated in the CIA World Fact Book. Common borders where coded 
with reference to the online resource, NationMaster; the coding scheme resembles the 
one for common official language. Data on GDP per-capita was taken from UIS online 
resources, and similarity was assessed by calculating the absolute distance in GDP per-
capita between two countries forming a dyad. 
5.2.2 Descriptive analyses 
Before investigating cross-national student mobility ties, we control for the probability 
distribution of the dependent variables. As we can refer from Figure A in Annex B, the 
values for the difference in exchanged students (diffexch) – the baseline for calculating 
the variable balance – are stable over time. Further we detect a highly right-skewed 
distribution; hence there are a lot of zeros, mostly very small values and some very large 
values. Due to the highly right skewed distribution of the dependent variable, relying on 
the mean in our descriptive analysis would be misleading. Hence, we compare the re-
sults for the median, mean, and variance and look at the maximum values of the varia-
bles as well as control for group effects resulting from different membership status in 
the Bologna Process and in the EU. Thereby, the group of the non-members serves as a 
reference group. In general, the smaller the median and mean values, the more balanced 
the exchange relationships between the countries. Table 6 displays the results of the 
descriptive analyses on the degree of (im)balance. The most imbalanced student ex-
change patterns can be found between non-BP members and has risen remarkably since 
2006, irrespectively if referring to the mean or median values. 
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Looking at the values for the median, the group of BP-members displays the highest 
imbalance from 2000 until 2003. However, there is no significant increase in mean val-
ues over the period of investigation; thus the imbalances between members of this group 
do not increase even though the number of participants of the Bologna Process has in-
creased starkly. This might be due to the fact that this group contains countries with the 
most balanced rates between inbound and outbound mobility flows – namely Belgium, 
Finland, France, Germany, Italy, Norway, Poland, Romania, Slovenia, Spain, Sweden, 
and Turkey – as reported in the latest Stocktaking Report (see Eurydice 2012:161). Re-
garding the values for the variance, we can see that it largely, and increasingly, exceeds 
the mean values in all three groups but most remarkably in the group of non-BP mem-
bers. The most balanced exchanged patterns can be found in the group of the mixed-
dyads, as reflected by all measures presented in Table 6. During our period of investiga-
tion, 12 countries joined the EU, and thus, we have to control for group effects related 
to membership as well as accession to the EU. In 2000, the highest median imbalance 
can be found in the group of EU-members; however, with an increase in members from 
2006 onwards, the imbalance reduces. Hence, with the accession of new members to the 
EU, the imbalance in student exchange relationships decreases, whereas the imbalance 
between non-EU members increases. 
As has been the case with balanced, before analyzing the magnitude of cross-national 
student exchanges, we controlled for the probability distribution of the dependent varia-
ble relevance. As we can infer from Figure B in Annex B, the variable accounting for 
the relevance of the student exchange relationship has a highly right-skewed distribu-
tion. In general, high median and mean values indicate high relevancy for the respective 
exchange relationship. As we can infer from Table 7, the countries with the most rele-
vant student exchange relationships in 2000 belong to the group of Bologna participants 
(see their median values). However, the higher mean in the group of non-member indi-
cates that the most extreme values for relevance can be found in this group. Table 7 also 
depicts the results for EU membership status; both the median and the mean are highest 
in the group of EU-members in the beginning of the period of investigation before de-
creasing drastically in the following periods. Concurrently, the median and mean values 
for the group of the non-members have increased. In accordance with the results depict-
ed in Table 6, the group of non-BP members contains the most relevant as well as the 
most imbalanced exchange relationships. This leads us to conclude that the strongest 
exchange relationship have existed, and are still present, between Western-European 
countries being both long-time EU members as well as founding participants to the Bo-
logna Process. Moreover, membership in the Bologna Process leads to slightly more 
balanced student exchanges, since the most imbalanced relationships are not found 
within the group of participants (see Table 6). 
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5.2.3 Multilevel analyses of determinants of cross-national student exchanges 
The dependent variables of our study can be regarded as count data since they account 
for 1) the absolute number of degree-seeking students going from one country to anoth-
er and 2) the absolute difference in students exchange between two countries. Since our 
count data is over-dispersed (when the conditional variance exceeds conditional mean, 
see Tables 6 and 7), negative binomial regression should be used for analysis. The da-
taset for our analysis has a macro-panel structure, since we observe a large number of 
units over a small number of ‘waves’. Merely pooling observations across time in addi-
tion to space is problematic, since the data has an explicit structure that should be mod-
eled (cf. Shor et al 2007:166). Panel data can be conceived as two-level or cluster-data, 
where periods are nested in units, so that the units become clusters (Rabe-Hesketh and 
Skrondal 2008:179). Due to the dyadic coding of our data as well as the resulting lack 
of independence between the units of analysis, it is not advisable to conduct standard 
regression analysis (Rabe-Hesketh and Skrondal 2008:185), and thus, we refer to multi-
level models, whereas the countries constituting the observations (dyads) are introduced 
as second level. We refer to multi-level Poisson regression which can be justified since 
the Poisson distribution can be derived from the negative binomial distribution. In Pois-
son regression, coefficients are interpreted as the difference between the log of expected 
counts, where formally, this can be written as  
β= log(μx+1) - log(μx), 
where β is the regression coefficient, μ is the expected count and the subscripts repre-
sent where the predictor variable. Since the difference of two logs is equal to the log of 
their quotient, or  
log(μx+1) - log( μx) = log( μx+1/ μx), 
we can interpret the parameter estimate as the log of the ratio of expected count or a 
rate. By definition a rate is the number of events per time (or space), which our response 
variable qualifies as. In our case, the number of events is simply the number of students 
from one country studying in another country in a given year. Also note that each sub-
ject in our sample was followed for the same period; if this would not be the case, our 
Poisson regression estimate would be biased, since our model assumes all subjects had 
the same follow up time. 
Table 8 depicts the results of the analyses for relevance, relv, diffexch, and balanced. 
Let us first take a look at the results for each dependent variable separately before draw-
ing overall conclusions. We begin with the results for relevance, or the amount of stu-
dents of one country received by another one, controlled for the total amount of out-
bound mobile students of the sending country. To our surprise, taking the group of non-
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Bologna participants as reference category, participation in the Bologna Process has a 
significantly negative impact on the magnitude of student exchanges. Pooled over the 
whole period of investigation, membership of one or both countries of a dyad influences 
the probabilities for an increase in relevance negatively. Hence, the strongest exchange 
ties can be found in the group of non-Bologna members. Looking at the results for EU-
membership, the results can be interpreted analogously. Thus, non-EU member coun-
tries have the strongest exchange ties. 
Common implementation of ECTS or a comparable system does not impact the rele-
vance of the exchange relationship; the most relevant exchange patterns can be found 
among countries at different stages of implementation. In contrast, dyads in which both 
countries had a two-tier study system implemented to a comparable degree have the 
most relevant relationships. Besides structural higher education policy similarity, a 
common official language and geographical proximity account for the magnitude of 
cross-national student exchanges. A highly influential factor is geographical proximity, 
whereas similarity in GDP per-capita exerts a significant negative influence, although 
the strength of the effect is negligible. Thus, the most relevant exchange relationships 
are between countries with comparable GDP per-capita. 
To control for varying size of the higher education sectors, we analyzed the ex-
changed students controlled by enrolment in the sending country, named relv. As can be 
derived from Table 8, the strongest ties are among the non-Bologna participants. The 
results for EU-membership can be interpreted analogously. Common implementation of 
ECTS or comparable systems exerts a strong, highly significant and positive influence. 
The results for common implementation of modularized program structures differ from 
the ones discussed before. Rather, a common degree of enrolment does not account for 
the magnitude of exchanges. In similar vein, a common official language does not lay 
ground to the most relevant student exchange relationships. The impact of geographical 
proximity remains positive and significant, although its effect is reduced compared to 
the results for relevance. Similarity in GDP per-capita exerts a significant negative in-
fluence, but since the strength of the effect is almost non-existent, we can conclude that 
the most relevant exchange relationships are between countries with similar GDP per-
capita. The most surprising result is that the effect a common official language dimin-
ishes when controlling for the size of the sending countries’ higher education sector. 
The next dependent variable we look at is called diffexch, which accounts for the dif-
ference in the total amount of exchanged students between a dyad. With regard to the 
results depicted in Table 8, the exchange of students is more balanced within the group 
of Bologna participants, whereas the greatest imbalances can be found between EU-
members and least in the group of non-members. In similar vein, if both countries of a 
dyad have implemented ECTS or a comparable system to a similar degree, they belong 
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to the group with the highest imbalance in student exchanges. However, the degree of 
imbalance decreases if both countries have two-cycle study systems implemented to a 
comparable extent and if both countries have a common official language. Bordering 
countries show imbalanced exchange patterns, and thus, we can assume that student 
migration is mostly one-directional. An increase in difference in GDP per-capita leads 
to a decrease in difference; hence, similarity in GDP per-capita leads to more balanced 
exchange patterns. 
Controlling for the amount of outbound mobile students of both countries constitut-
ing a dyad (i.e. the variable named balanced), we find the most balanced relationships 
within the group of mixed Bologna dyads. The most imbalanced relationships are 
among the non-participants, followed by the Bologna participants. The starkest differ-
ence can be found between EU-members, although this effect is rather small. The most 
balanced patterns can be found in the group of countries with mixed stages of imple-
mentation of ECTS or comparable systems. A common stage of enrollment in a two-
cycle study system decreases the imbalance in exchange relationships; therefore, the 
most balanced student exchange patterns are among countries which both have a two-
cycle system in place with comparable enrolment levels. Likewise, if two countries have 
the same official language, their student exchange relationships are more balanced; 
however, this does not hold for bordering countries. Rather, common frontiers have a 
strong and significant impact on increasing the imbalance of exchange relationships. 
For commonalities in socio-economic factors, an increase in difference in GDP per-
capita decreases imbalance. Thus, the more similar the countries are in their economic 
performance, the more balanced their student exchanges are. 
Overall, the highest imbalance can be found in dyads where none of the countries 
participates in the Bologna Process and none of them is EU member. Moreover, the 
most relevant exchange relationships can be found in the group of non-Bologna mem-
bers. With regard to structural similarities between higher education systems, imbalanc-
es in exchanges are smallest if both countries have approximately the same stage of im-
plementation of a two-cycle degree system. Likewise, language similarities reduce im-
balances in exchanges. If two countries have a common official language, their student 
exchange patterns are more balanced compared to countries with dissimilar official lan-
guages. Contrastingly, bordering countries have the most relevant, and yet most imbal-
anced, student exchanges. This is in line with the results of the latest Stocktaking Re-
port, where some countries reported stark imbalances with a neighboring country that 
was often linked to a specific study field, for instance: “the French Community of Bel-
gium that reports imbalanced flows of French students enrolling in paramedical or vet-
erinary medicine, and Austria that reports a similar phenomenon in relation to German 
students enrolling in medicine and psychology” (Eurydice 2012:163). Increasing differ-
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ences in GDP per-capita between the countries are influential for degree of balance 
since the starkest imbalances can be found between countries with large differences in 
GDP per-capita. 
In summary, we cannot say that either similarities or opposites attract, since this is 
context specific. Mostly, differences in the factors investigated furthered the relevance 
of exchange relationship while at the same time leading to more imbalanced exchanges. 
Exceptions are modularized degree structures – where the most relevant exchange rela-
tionships can be found among countries with a similar degree of implementation –and 
language commonalities, which also positively impacts relevance. 
6 COMPARATIVE DISCUSSION OF RESULTS 
Returning to the question posed with reference to the heuristic of Marsh and McConell 
(2010), we analyzed the success of the Bologna Process with regard to degree-seeking 
student mobility in a comparative perspective. Overall, international student mobility 
has increased between 2000 and 2010, although to a much lesser extent than previous 
studies would suggest. Mobility into the EHEA has not increased, at least not from oth-
er OECD countries. Countries with English as their official language (with the exemp-
tion of Ireland) have the highest inbound mobility ratios. For outbound mobility ratios, 
however, the story is quite different. Here, we find a robust positive relationship be-
tween Bologna membership and the share of students studying outside their country of 
origin. In other words, once a country has joined the Bologna Process, the propensity to 
leave the country is elevated. This could be interpreted as a brain-drain effect, primarily 
affecting those countries that have underdeveloped HE systems. However, program-
theoretical assumptions of the policy instruments associated with the Bologna Process 
clearly state that through establishing harmonized degree cycles and a system of trans-
ferable degrees, hurdles to studying in foreign countries should be lowered. While it 
should be worrisome to policymakers, this effect is only observable on the outbound-
side of the mobility equation thus far, it is in line with (albeit vaguely stated) goals of 
the Bologna Process. Setting the results of the dyadic analyses in relation to the ones for 
inbound and outbound mobility, we can state that participant status of a country in the 
Bologna Process per se does not attract a higher share of international students. This 
respect, one would have to conclude that the Bologna Process has not reached its stated 
goal of increasing mobility. 
In general, student exchange patterns are more balanced between countries from the 
same language community, and exchanges between neighboring countries are more 
unbalanced, indicating one-directional exchanges. Exchange relationships are most bal-
anced if both countries of a dyad have a comparable percentage of students enrolled in a 
two-cycle system. Moreover, balanced student exchanges take place between countries 
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with similar economic performance, measured in distances in GDP per-capita. To this 
date, the strongest exchange relationships are still present between Western-European 
countries that are both long time EU members as well as founding participants of the 
Bologna Process, suggesting a modest to non-existent impact on (essentially Eastern-
European and Eurasian) countries that joined later. These findings are in line with those 
of the latest Stocktaking Report, as “more than half of all incoming students from inside 
the EHEA choose the United Kingdom, Germany, France and Austria as their study 
destination” (Eurydice 2012:157). For countries such as Cyprus, Ireland, Moldova, and 
Slovakia, the difference between in-and outbound mobility is in favor of outbound mo-
bility (ibid. 161). 
In contrast to the literature discussed earlier, we find that the most relevant student 
exchanges take place between countries with similar economic performance, measured 
in distances in GDP per-capita. Moreover, common language impacts negatively on the 
extent of exchanged students, and geographical proximity is influential insofar as the 
importance of an exchange relationship. A common stage of implementation of ECTS 
or a comparable system exerts a highly positive and significant influence on the rele-
vance of exchange relationships. In summary, the most relevant but least balanced 
cross-national student exchanges take place between OECD countries that are neither 
participating in the Bologna Process nor an EU-member. Moreover, we can detect a 
general tendency towards East-West imbalances, which is also reflected on a global 
scale, as outward mobility predominantly flows in the direction of the USA (see Euryd-
ice 2012: 164). The difference between inbound and outbound mobility ratios suggests 
that it would be an interesting endeavor to include large non-European, non-OECD 
countries (such as China and India) into our analyses, since this might yield different 
conclusion regarding the impact of the Bologna Process on attracting international mo-
bile students. For example, the 2012 Stocktaking Report states that four countries – the 
United Kingdom, France, Russia and Germany – attract 76% of all students from out-
side the EHEA (Eurydice 2012:154). Whether higher education policy reforms in the 
course of the Bologna Process have contributed to the attraction of these preferred study 
destinations, however, remains an open question. 
As our findings are based on analyses of degree-seeking student mobility, we cannot 
determine whether the Bologna Process has had an impact on increasing short-term or 
credit mobility or whether the exchange relationships are more balanced in the field of 
short-term mobility. Unfortunately, internationally comparable data for short-term mo-
bility is not available (see Orr, Gwosc´ and Netz 2011: 170). Moreover, our finding that 
the Bologna Process has not furthered inbound mobility might be due to the composi-
tion of the sample, excluding non-OECD countries. In this respect, it would be especial-
ly interesting to investigate exchange patterns between OECD countries and large Asian 
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countries such as China and India in order to analyze whether continental Europe has 
been successful in attracting more students from this region, which have previously 
chosen the United Kingdom as the only relevant European study destination. In short, 
the influence of the Bologna Process on student mobility patterns is less direct than 
mere membership. It does have an enhancing effect on mobility, but this is due to its 
communicative power to further implementation processes in the field of credit transfer 
and accumulation systems and modularized study program structures. Since implemen-
tation efforts for these policies have been fortified not only for Bologna members but 
also beyond its realm of participants (see Knill, Voegtle and Dobbins 2012), we can 
state that the Bologna Process has brought about a global agreement on the structure of 
higher education programs. The Bologna Process has contributed to a global discourse 
on structural standards for higher education provision, and these effects are visible be-
yond its participants. 
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ul
tu
ra
l 
an
d 
sc
ie
nt
ifi
c 
tra
di
tio
ns
. 
Es
ta
bl
is
hm
en
t o
f a
 sy
st
em
 o
f c
re
di
ts
 - 
su
ch
 a
s i
n 
th
e 
EC
TS
 sy
st
em
 –
 a
s a
 p
ro
pe
r m
ea
ns
 o
f p
ro
m
ot
in
g 
th
e 
m
os
t w
id
es
pr
ea
d 
st
ud
en
t m
ob
ili
ty
. 
Pr
om
ot
io
n 
of
 m
ob
ili
ty
 b
y 
ov
er
co
m
in
g 
ob
st
ac
le
s t
o 
th
e 
ef
fe
ct
iv
e 
ex
er
ci
se
 o
f f
re
e 
m
ov
em
en
t w
ith
 p
ar
-
tic
ul
ar
 a
tte
nt
io
n 
to
: f
or
 st
ud
en
ts
, a
cc
es
s t
o 
st
ud
y 
an
d 
tra
in
in
g 
op
po
rtu
ni
tie
s a
nd
 to
 re
la
te
d 
se
rv
ic
es
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ts
 o
n 
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t m
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ty
 
M
ea
su
ra
bl
e 
ta
rg
et
s 
2001 Prague Communiqué 
M
in
is
te
rs
 re
af
fir
m
ed
 th
at
 e
ff
or
ts
 to
 p
ro
m
ot
e 
m
ob
ili
ty
 m
us
t b
e 
co
nt
in
ue
d 
to
 e
na
bl
e 
st
ud
en
ts
, t
ea
ch
er
s, 
re
se
ar
ch
er
s a
nd
 a
dm
in
is
tra
tiv
e 
st
af
f t
o 
be
ne
fit
 fr
om
 th
e 
ric
hn
es
s o
f t
he
 E
ur
op
ea
n 
H
ig
he
r E
du
ca
tio
n 
A
re
a 
in
cl
ud
in
g 
its
 d
em
oc
ra
tic
 v
al
ue
s, 
di
ve
rs
ity
 o
f c
ul
tu
re
s 
an
d 
la
ng
ua
ge
s 
an
d 
th
e 
di
ve
rs
ity
 o
f t
he
 h
ig
he
r e
du
-
ca
tio
n 
sy
st
em
s. 
M
in
is
te
rs
 re
af
fir
m
ed
 th
at
 th
e 
ob
je
ct
iv
e 
of
 im
pr
ov
in
g 
th
e 
m
ob
ili
ty
 o
f s
tu
de
nt
s, 
te
ac
he
rs
, r
es
ea
rc
he
rs
 
an
d 
ad
m
in
is
tra
tiv
e 
st
af
f 
as
 s
et
 o
ut
 in
 th
e 
B
ol
og
na
 D
ec
la
ra
tio
n 
is
 o
f 
th
e 
ut
m
os
t i
m
po
rta
nc
e.
 T
he
re
fo
re
, 
th
ey
 c
on
fir
m
ed
 th
ei
r 
co
m
m
itm
en
t t
o 
pu
rs
ue
 th
e 
re
m
ov
al
 o
f 
al
l o
bs
ta
cl
es
 to
 th
e 
fr
ee
 m
ov
em
en
t o
f 
st
u-
de
nt
s, 
te
ac
he
rs
, r
es
ea
rc
he
rs
 a
nd
 a
dm
in
is
tra
tiv
e 
st
af
f 
an
d 
em
ph
as
iz
ed
 th
e 
so
ci
al
 d
im
en
si
on
 o
f 
m
ob
ili
ty
. 
Th
ey
 to
ok
 n
ot
e 
of
 th
e 
po
ss
ib
ili
tie
s 
fo
r m
ob
ili
ty
 o
ff
er
ed
 b
y 
th
e 
Eu
ro
pe
an
 C
om
m
un
ity
 p
ro
gr
am
m
es
 a
nd
 
th
e 
pr
og
re
ss
 a
ch
ie
ve
d 
in
 th
is
 fi
el
d,
 e
.g
. i
n 
la
un
ch
in
g 
th
e 
M
ob
ili
ty
 A
ct
io
n 
Pl
an
 e
nd
or
se
d 
by
 th
e 
Eu
ro
pe
an
 
C
ou
nc
il 
in
 N
ic
e 
in
 2
00
0.
 
M
in
is
te
rs
 a
gr
ee
d 
on
 t
he
 i
m
po
rta
nc
e 
of
 e
nh
an
ci
ng
 a
ttr
ac
tiv
en
es
s 
of
 E
ur
op
ea
n 
hi
gh
er
 e
du
ca
tio
n 
to
 
st
ud
en
ts
 fr
om
 E
ur
op
e 
an
d 
ot
he
r p
ar
ts
 o
f t
he
 w
or
ld
. 
 
2003 Berlin Communiqué 
Th
ey
 [
M
in
is
te
rs
] 
em
ph
as
is
e 
th
at
 i
n 
in
te
rn
at
io
na
l 
ac
ad
em
ic
 c
oo
pe
ra
tio
n 
an
d 
ex
ch
an
ge
s, 
ac
ad
em
ic
 
va
lu
es
 sh
ou
ld
 p
re
va
il.
 
M
ob
ili
ty
 o
f s
tu
de
nt
s 
an
d 
ac
ad
em
ic
 a
nd
 a
dm
in
is
tra
tiv
e 
st
af
f i
s 
th
e 
ba
si
s 
fo
r e
st
ab
lis
hi
ng
 a
 E
ur
op
ea
n 
H
ig
he
r E
du
ca
tio
n 
A
re
a.
 M
in
is
te
rs
 e
m
ph
as
is
e 
its
 im
po
rta
nc
e 
fo
r a
ca
de
m
ic
 a
nd
 c
ul
tu
ra
l a
s 
w
el
l a
s 
po
lit
i-
ca
l, 
so
ci
al
 a
nd
 e
co
no
m
ic
 s
ph
er
es
. T
he
y 
no
te
 w
ith
 s
at
is
fa
ct
io
n 
th
at
 s
in
ce
 t
he
ir 
la
st
 m
ee
tin
g,
 m
ob
ili
ty
 
fig
ur
es
 h
av
e 
in
cr
ea
se
d,
 th
an
ks
 a
ls
o 
to
 th
e 
su
bs
ta
nt
ia
l s
up
po
rt 
of
 th
e 
Eu
ro
pe
an
 U
ni
on
 p
ro
gr
am
m
es
, a
nd
 
ag
re
e 
to
 u
nd
er
ta
ke
 th
e 
ne
ce
ss
ar
y 
st
ep
s 
to
 im
pr
ov
e 
th
e 
qu
al
ity
 a
nd
 c
ov
er
ag
e 
of
 s
ta
tis
tic
al
 d
at
a 
on
 s
tu
de
nt
 
m
ob
ili
ty
. 
Th
ey
 re
af
fir
m
 th
ei
r i
nt
en
tio
n 
to
 m
ak
e 
ev
er
y 
ef
fo
rt 
to
 re
m
ov
e 
al
l o
bs
ta
cl
es
 to
 m
ob
ili
ty
 w
ith
in
 th
e 
Eu
-
ro
pe
an
 H
ig
he
r 
Ed
uc
at
io
n 
A
re
a.
 W
ith
 a
 v
ie
w
 t
o 
pr
om
ot
in
g 
st
ud
en
t 
m
ob
ili
ty
, 
M
in
is
te
rs
 w
ill
 t
ak
e 
th
e 
ne
ce
ss
ar
y 
st
ep
s t
o 
en
ab
le
 th
e 
po
rta
bi
lit
y 
of
 n
at
io
na
l l
oa
ns
 a
nd
 g
ra
nt
s. 
M
or
eo
ve
r, 
th
ey
 s
tre
ss
 th
e 
ne
ce
ss
ity
 o
f e
ns
ur
in
g 
a 
su
bs
ta
nt
ia
l p
er
io
d 
of
 s
tu
dy
 a
br
oa
d 
in
 jo
in
t d
eg
re
e 
pr
og
ra
m
m
es
 a
s 
w
el
l a
s 
pr
op
er
 p
ro
vi
si
on
 fo
r l
in
gu
is
tic
 d
iv
er
si
ty
 a
nd
 la
ng
ua
ge
 le
ar
ni
ng
, s
o 
th
at
 s
tu
de
nt
s 
m
ay
 a
ch
ie
ve
 th
ei
r f
ul
l p
ot
en
tia
l f
or
 E
ur
op
ea
n 
id
en
tit
y,
 c
iti
ze
ns
hi
p 
an
d 
em
pl
oy
ab
ili
ty
. 
 
2005 Bergen  
Communiqué 
W
e 
re
co
gn
is
e 
th
at
 m
ob
ili
ty
 o
f 
st
ud
en
ts
 a
nd
 s
ta
ff
 a
m
on
g 
al
l p
ar
tic
ip
at
in
g 
co
un
tri
es
 r
em
ai
ns
 o
ne
 o
f 
th
e 
ke
y 
ob
je
ct
iv
es
 o
f 
th
e 
B
ol
og
na
 P
ro
ce
ss
. A
w
ar
e 
of
 th
e 
m
an
y 
re
m
ai
ni
ng
 c
ha
lle
ng
es
 to
 b
e 
ov
er
co
m
e,
 
w
e 
re
co
nf
irm
 o
ur
 c
om
m
itm
en
t t
o 
fa
ci
lit
at
e 
th
e 
po
rta
bi
lit
y 
of
 g
ra
nt
s a
nd
 lo
an
s w
he
re
 a
pp
ro
pr
ia
te
 th
ro
ug
h 
jo
in
t a
ct
io
n,
 w
ith
 a
 v
ie
w
 to
 m
ak
in
g 
m
ob
ili
ty
 w
ith
in
 th
e 
EH
EA
 a
 re
al
ity
. W
e 
sh
al
l i
nt
en
si
fy
 o
ur
 e
ff
or
ts
 to
 
lif
t o
bs
ta
cl
es
 to
 m
ob
ili
ty
 b
y 
fa
ci
lit
at
in
g 
th
e 
de
liv
er
y 
of
 v
is
a 
an
d 
w
or
k 
pe
rm
its
 a
nd
 b
y 
en
co
ur
ag
in
g 
pa
r-
tic
ip
at
io
n 
in
 m
ob
ili
ty
 p
ro
gr
am
m
es
. W
e 
ur
ge
 in
st
itu
tio
ns
 a
nd
 s
tu
de
nt
s 
to
 m
ak
e 
fu
ll 
us
e 
of
 m
ob
ili
ty
 p
ro
-
gr
am
m
es
, a
dv
oc
at
in
g 
fu
ll 
re
co
gn
iti
on
 o
f s
tu
dy
 p
er
io
ds
 a
br
oa
d 
w
ith
in
 su
ch
 p
ro
gr
am
m
es
. 
W
e 
al
so
 c
ha
rg
e 
th
e 
Fo
llo
w
-u
p 
G
ro
up
 w
ith
 p
re
se
nt
in
g 
co
m
pa
ra
bl
e 
da
ta
 o
n 
th
e 
m
ob
ili
ty
 o
f s
ta
ff
 a
nd
 
st
ud
en
ts
 a
s 
w
el
l a
s 
on
 th
e 
so
ci
al
 a
nd
 e
co
no
m
ic
 s
itu
at
io
n 
of
 s
tu
de
nt
s 
in
 p
ar
tic
ip
at
in
g 
co
un
tri
es
 a
s 
a 
ba
si
s 
fo
r f
ut
ur
e 
st
oc
kt
ak
in
g 
an
d 
re
po
rti
ng
 in
 ti
m
e 
fo
r t
he
 n
ex
t M
in
is
te
ria
l C
on
fe
re
nc
e.
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2007 London Communiqué 
M
ob
ili
ty
 o
f s
ta
ff
, s
tu
de
nt
s 
an
d 
gr
ad
ua
te
s 
is
 o
ne
 o
f t
he
 c
or
e 
el
em
en
ts
 o
f t
he
 B
ol
og
na
 P
ro
ce
ss
, c
re
at
-
in
g 
op
po
rtu
ni
tie
s 
fo
r 
pe
rs
on
al
 g
ro
w
th
, d
ev
el
op
in
g 
in
te
rn
at
io
na
l 
co
op
er
at
io
n 
be
tw
ee
n 
in
di
vi
du
al
s 
an
d 
in
st
itu
tio
ns
, e
nh
an
ci
ng
 th
e 
qu
al
ity
 o
f h
ig
he
r e
du
ca
tio
n 
an
d 
re
se
ar
ch
, a
nd
 g
iv
in
g 
su
bs
ta
nc
e 
to
 th
e 
Eu
ro
-
pe
an
 d
im
en
si
on
. 
So
m
e 
pr
og
re
ss
 h
as
 b
ee
n 
m
ad
e 
si
nc
e 
19
99
, b
ut
 m
an
y 
ch
al
le
ng
es
 r
em
ai
n.
 A
m
on
g 
th
e 
ob
st
ac
le
s 
to
 
m
ob
ili
ty
, 
is
su
es
 r
el
at
in
g 
to
 i
m
m
ig
ra
tio
n,
 r
ec
og
ni
tio
n,
 i
ns
uf
fic
ie
nt
 f
in
an
ci
al
 i
nc
en
tiv
es
 a
nd
 i
nf
le
xi
bl
e 
pe
ns
io
n 
ar
ra
ng
em
en
ts
 fe
at
ur
e 
pr
om
in
en
tly
. W
e 
re
co
gn
is
e 
th
e 
re
sp
on
sib
ili
ty
 o
f i
nd
iv
id
ua
l G
ov
er
nm
en
ts
 
to
 fa
ci
lit
at
e 
th
e 
de
liv
er
y 
of
 v
is
as
, r
es
id
en
ce
 a
nd
 w
or
k 
pe
rm
its
, a
s a
pp
ro
pr
ia
te
. W
he
re
 th
es
e 
m
ea
su
re
s a
re
 
ou
ts
id
e 
ou
r c
om
pe
te
nc
e 
as
 M
in
is
te
rs
 fo
r H
ig
he
r E
du
ca
tio
n,
 w
e 
un
de
rta
ke
 to
 w
or
k 
w
ith
in
 o
ur
 re
sp
ec
tiv
e 
G
ov
er
nm
en
ts
 fo
r d
ec
is
iv
e 
pr
og
re
ss
 in
 th
is
 a
re
a.
 A
t n
at
io
na
l l
ev
el
, w
e 
w
ill
 w
or
k 
to
 im
pl
em
en
t f
ul
ly
 th
e 
ag
re
ed
 r
ec
og
ni
tio
n 
to
ol
s 
an
d 
pr
oc
ed
ur
es
 a
nd
 c
on
si
de
r 
w
ay
s 
of
 f
ur
th
er
 in
ce
nt
iv
is
in
g 
m
ob
ili
ty
 f
or
 b
ot
h 
st
af
f a
nd
 s
tu
de
nt
s. 
Th
is
 in
cl
ud
es
 e
nc
ou
ra
gi
ng
 a
 s
ig
ni
fic
an
t i
nc
re
as
e 
in
 th
e 
nu
m
be
r o
f j
oi
nt
 p
ro
gr
am
m
es
 
an
d 
th
e 
cr
ea
tio
n 
of
 fl
ex
ib
le
 c
ur
ric
ul
a,
 a
s 
w
el
l a
s 
ur
gi
ng
 o
ur
 in
st
itu
tio
ns
 to
 ta
ke
 g
re
at
er
 re
sp
on
si
bi
lit
y 
fo
r 
st
af
f a
nd
 st
ud
en
t m
ob
ili
ty
, m
or
e 
eq
ui
ta
bl
y 
ba
la
nc
ed
 b
et
w
ee
n 
co
un
tri
es
 a
cr
os
s t
he
 E
H
EA
- 
Q
ua
lif
ic
at
io
ns
 f
ra
m
ew
or
ks
 a
re
 im
po
rta
nt
 in
st
ru
m
en
ts
 in
 a
ch
ie
vi
ng
 c
om
pa
ra
bi
lit
y 
an
d 
tra
ns
pa
re
nc
y 
w
ith
in
 th
e 
EH
EA
 a
nd
 fa
ci
lit
at
in
g 
th
e 
m
ov
em
en
t o
f l
ea
rn
er
s w
ith
in
, a
s w
el
l a
s b
et
w
ee
n,
 h
ig
he
r e
du
ca
tio
n 
sy
st
em
s. 
W
e 
em
ph
as
is
e 
th
at
 q
ua
lif
ic
at
io
n 
fr
am
ew
or
ks
 sh
ou
ld
 b
e 
de
sig
ne
d 
so
 a
s t
o 
en
co
ur
ag
e 
gr
ea
te
r m
ob
ili
ty
 
of
 st
ud
en
ts
 a
nd
 te
ac
he
rs
 a
nd
 im
pr
ov
e 
em
pl
oy
ab
ili
ty
. 
In
 o
ur
 n
at
io
na
l r
ep
or
ts
 fo
r 2
00
9,
 w
e 
w
ill
 re
po
rt 
on
 a
ct
io
n 
ta
ke
n 
at
 n
at
io
na
l l
ev
el
 to
 p
ro
m
ot
e 
th
e 
m
o-
bi
lit
y 
of
 s
tu
de
nt
s 
an
d 
st
af
f, 
in
cl
ud
in
g 
m
ea
su
re
s 
fo
r f
ut
ur
e 
ev
al
ua
tio
n.
 W
e 
al
so
 a
gr
ee
 to
 s
et
 u
p 
a 
ne
tw
or
k 
of
 n
at
io
na
l e
xp
er
ts
 to
 s
ha
re
 in
fo
rm
at
io
n,
 a
nd
 h
el
p 
to
 id
en
tif
y 
an
d 
ov
er
co
m
e 
ob
st
ac
le
s 
to
 th
e 
po
rta
bi
lit
y 
of
 g
ra
nt
s a
nd
 lo
an
s. 
W
e 
re
co
gn
is
e 
th
e 
ne
ed
 to
 im
pr
ov
e 
th
e 
av
ai
la
bi
lit
y 
of
 d
at
a 
on
 b
ot
h 
m
ob
ili
ty
 a
nd
 th
e 
so
ci
al
 d
im
en
si
on
 
ac
ro
ss
 a
ll 
th
e 
co
un
tri
es
 p
ar
tic
ip
at
in
g 
in
 th
e 
B
ol
og
na
 P
ro
ce
ss
. W
e 
th
er
ef
or
e 
as
k 
th
e 
Eu
ro
pe
an
 C
om
m
is
-
si
on
 (E
ur
os
ta
t),
 in
 c
on
ju
nc
tio
n 
w
ith
 E
ur
os
tu
de
nt
, t
o 
de
ve
lo
p 
co
m
pa
ra
bl
e 
an
d 
re
lia
bl
e 
in
di
ca
to
rs
 a
nd
 d
at
a 
to
 m
ea
su
re
 p
ro
gr
es
s t
ow
ar
ds
 th
e 
ov
er
al
l o
bj
ec
tiv
e 
fo
r t
he
 so
ci
al
 d
im
en
si
on
 a
nd
 st
ud
en
t a
nd
 st
af
f m
ob
ili
-
ty
 in
 a
ll 
B
ol
og
na
 c
ou
nt
rie
s. 
D
at
a 
in
 th
is
 f
ie
ld
 s
ho
ul
d 
co
ve
r 
pa
rti
ci
pa
tiv
e 
eq
ui
ty
 in
 h
ig
he
r 
ed
uc
at
io
n 
as
 
w
el
l a
s 
em
pl
oy
ab
ili
ty
 f
or
 g
ra
du
at
es
. T
hi
s 
ta
sk
 s
ho
ul
d 
be
 c
ar
rie
d 
ou
t i
n 
co
nj
un
ct
io
n 
w
ith
 B
FU
G
 a
nd
 a
 
re
po
rt 
sh
ou
ld
 b
e 
su
bm
itt
ed
 to
 o
ur
 2
00
9 
M
in
ist
er
ia
l c
on
fe
re
nc
e.
 
W
e 
as
k 
B
FU
G
 to
 c
on
tin
ue
 th
e 
st
oc
kt
ak
in
g 
pr
oc
es
s, 
ba
se
d 
on
 n
at
io
na
l r
ep
or
ts
, i
n 
tim
e 
fo
r o
ur
 2
00
9 
M
in
is
te
ria
l c
on
fe
re
nc
e.
 W
e 
ex
pe
ct
 f
ur
th
er
 d
ev
el
op
m
en
t o
f 
th
e 
qu
al
ita
tiv
e 
an
al
ys
is
 in
 s
to
ck
ta
ki
ng
, p
ar
-
tic
ul
ar
ly
 in
 re
la
tio
n 
to
 m
ob
ili
ty
, t
he
 B
ol
og
na
 P
ro
ce
ss
 in
 a
 g
lo
ba
l c
on
te
xt
 a
nd
 th
e 
so
ci
al
 d
im
en
si
on
. 
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e 
ta
rg
et
s 
2009 Leuven/ Louvain-la-Neuve Communiqué 
Th
e 
B
ol
og
na
 P
ro
ce
ss
 is
 le
ad
in
g 
to
 g
re
at
er
 c
om
pa
tib
ili
ty
 a
nd
 c
om
pa
ra
bi
lit
y 
of
 th
e 
sy
st
em
s 
of
 h
ig
he
r 
ed
uc
at
io
n 
an
d 
is
 m
ak
in
g 
it 
ea
si
er
 f
or
 le
ar
ne
rs
 to
 b
e 
m
ob
ile
 a
nd
 f
or
 in
st
itu
tio
ns
 to
 a
ttr
ac
t s
tu
de
nt
s 
an
d 
sc
ho
la
rs
 fr
om
 o
th
er
 c
on
tin
en
ts
. 
W
e 
be
lie
ve
 th
at
 m
ob
ili
ty
 o
f s
tu
de
nt
s, 
ea
rly
 s
ta
ge
 re
se
ar
ch
er
s 
an
d 
st
af
f e
nh
an
ce
s 
th
e 
qu
al
ity
 o
f p
ro
-
gr
am
m
es
 a
nd
 e
xc
el
le
nc
e 
in
 r
es
ea
rc
h;
 i
t 
st
re
ng
th
en
s 
th
e 
ac
ad
em
ic
 a
nd
 c
ul
tu
ra
l 
in
te
rn
at
io
na
liz
at
io
n 
of
 
Eu
ro
pe
an
 h
ig
he
r 
ed
uc
at
io
n.
 M
ob
ili
ty
 is
 im
po
rta
nt
 f
or
 p
er
so
na
l d
ev
el
op
m
en
t a
nd
 e
m
pl
oy
ab
ili
ty
, i
t f
os
-
te
rs
 r
es
pe
ct
 f
or
 d
iv
er
si
ty
 a
nd
 a
 c
ap
ac
ity
 to
 d
ea
l w
ith
 o
th
er
 c
ul
tu
re
s. 
It 
en
co
ur
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ANNEX B 
Table A: Graphical depiction of the distribution of variable diffexch 
 
Table B: Graphical depiction of the distribution of variable relevance 
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